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FORMATION OF THE FUTURE OFFICER'S PERSONALITY AS A PEDAGOGICAL PROBLEM

ABSTRACT

DOI: 10.31618/ESU.2413-9335.2019.7.69.519
Murad Hamidov Parviz

War College of the Armed Forces,

Republic of Azerbaijan

The article justifies the topicality of the issue of personality. Different aspect of pedagogical interaction have
been presented. The issue of shaping the future officer's personality has been studied as a pedagogical problem.
The principles of pedagogical process have been delineated. The concepts of individuality and personality have

been comparably analyzed.
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The main purpose of education in Azerbaijan is to
develop personality, as stated in the “Law on
education”: “The main purpose of education is to
prepare independent and creative citizens and
personalities who realize their responsibility for
Azerbaijan, respect the national traditions, the
principles of democracy, human rights and their
freedom, adhere to the ideas of patriotism and
Azerbaijanism.

Who is personality? - The question is still the main
object of discussion in psychology. And in most cases
this problem is perceived as a philosophical problem.
This problem has been thought by philosophers,
psychologists, teachers and thinkers over the centuries
and has become the subject of their research. These
studies focused on important issues such as personality,
its activity, its formation, its structure, and differing
views on the essence of personality. If we look at the
theories on personality, we can see that in the context
of different sciences, personality has been privatized
and a plethora of definitions have been provided
according to the methodological principles of each
science. However, none of these definitions conveys
the essence of personality in its entirety.

Currently, there is no uniform definition that is
accepted by all researchers. However, the following
definitions are distinguished by their compactness and
specificity:

“Personality” is a set of features that characterize
individuality, or a man, person or face “from the point
of view of his character, ethics, position in society, and
so on” (1).

Personality traits definitely have a use when it
comes to predicting job performance in many
occupations. On the other hand, their use has been
found to be somewhat limited for the so-called high-
risk occupations. The military is a typical high-risk
organization and in personnel serving in these
organizations are said to have high-risk occupations. A
high-risk occupation means an occupation where
personnel may have to face unpredictable, difficult and
stressful situations in their daily work. Said differently,
the personnel must be able to handle situations that
occur suddenly and surprisingly, with an unknown
content, where outcomes of actions characterized by a
low degree of predictability (i.e. the unforeseen) (2).

In order to form the conceptual basis of any
research, it is first necessary to identify its central
categories. The central element in this study is the
categories of officer and personality. It is not possible

to speak about the nature of the officer's personality
without defining their essence.

The understanding of military pedagogy defers
from one country to the other. This is because the
education and national philosophies are different, and
thus give rise to different emphasis of what military
pedagogy is. As acutely summarised by van Ree,
pedagogy strongly reflects national and cultural
practices that determine the thoughts and values. Each
country owns at least one higher education provider for
its future defenders. In comparison to other higher
learning institutions, not many writings are done on
military education and pedagogy. As such the learning
environment and experience becomes such an
interesting idea to be studied (3).

As suggested by Jowati Juhary, military pedagogy
is the concept used to educate future intellectual leaders
of characters for academic and military purposes. It is
used to build the personality of the future leaders (3).

The officer’s personality varies according to his
specific requirements. The officer must have integrated
qualities. One of the most important aspects of the
officer’s personality formation is the creation of
motivation. Thanks to the motivation, an officer can
build his or her career more professionally and
competently. Teachers play a great role in this process.
The teacher of a higher military educational institution
whose mission is to shape the future officer's
personality should be an example himself. In addition
to mastering theoretical and methodological training
and pedagogical skills, he must also have exemplary
behavior, high ethics and aesthetics, plain and coherent
speech, broad outlook, and clear judgment. In addition,
the teacher must be a skilled psychologist who is able
to treat each cadet individually, to earn their respect and
confidence, his trust and love, and to identify his good
qualities.

In the training process, cadets and future officers
should be treated both as objects and subjects of the
pedagogical process during out-of-class activities. He
should know that the future officer, as a teacher, is an
equal member of the pedagogical process. From this
point of view, it is necessary to implement the
following principles:

—the formation of the officer's personality should
be taken as a structural element of the overall
personality formation, and the methodological basis for
the development of the necessary qualities should be
identified;
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—self-awareness, self-appraisal and self-assertive
orientation should be identified for the realization of the
qualities and potential possibilities of the officer's
personality, and the creation of an environment
conducive to the formation of stable qualities;

—the personality of the officer should be viewed
not as a separate category, but as a personality in the
context of reciprocal relationships, in the joint
activities, in the field of interpersonal relations.

In connection with the problem, L.E. Shafieva
states: “The main structural element of the officer's
activity is his motives” (4, p. 16). The motives that
motivate officers are:

—military-patriotic views and beliefs;

—moral  feelings  (citizen  duty,
responsibility, conscience);

—motives for collectivism;

—military-professional motives;

—motivation for constant self-improvement or
self-improvment;

—pragmatic motives for success (4, p. 16).

If we apply this aspect to the formation of the
officer's personality, we can conclude that the officer is
at the core of his management activity. Only then does
the officer realize his "I" as the subject of his
leadership, and directs his subordinates towards the
issues of combat training and economic activities. The
officer plans, systematizes, regulates the activities of
both himself and his subordinates, makes decisions,
controls and helps (4, p. 17).

On the other hand, personality formation begins
primarily with the individual. When an individual
becomes a personality, he or she also has individuality.
The concepts of individuality and personality are
relatively close to the content. While the concept of
individuality incorporates unique features and
originality of a person, the concept of personality
expresses one's personal image, his independence, his
determination, his ability to make decisions in difficult
situations.

The individuality of the officer is based on his
character, temperament, abilities, mental attitude,
emotional state and the motives of communication, and
SO on.

In the process of personality formation, first and
foremost it is paramount to identify strategies that are
based on certain integrative features, tactics of teacher
and cadet interactions. It is necessary to clarify these
key features of interrelationships. Let’s consider the

officer

following principles on this issue, based on the study of
scientific literature:

The first principle is that, the interrelationship of
personality reflects a generalized manifestation of
something. Therefore, interactions of personality can
only be considered in the context of such concepts as
personality pedagogy, personality paradigm and
personality development.

The second principle assumes a personality
approach as the basis of all “personality
manifestations”, which is one of the methodological
principles in pedagogy (cultural, historical and other
approaches).

According to the third principle, the personality
approach has a certain value. This value is subjective,
while value in the approach to the activity is considered
objective.

The fourth principle emphasizes the need for a
holistic conceptual approach to the personality, which
should be a leitmotif of pedagogical research, starting
with theoretical and methodological development of
personality interactions.

The fifth principle focuses on the fact that the
whole approach to the development of personality, as
well as the personality interaction is fragmented. That
is to say, as a rule, only one aspect of the personality
approach is reasonably designed. It is necessary to
integrate the individual approach and the complete
development of the synthesis of the material.

The sixth principle is related to the notion that the
interrelationships of personality are characterized by
different aspects in the scientific literature.

The seventh principle deals with management and
targeting components (5, p. 215).

The best option for the pedagogical process is to
have the teacher take on a functional role and personal
interaction. In this case, his personality traits are
manifested through his role-playing behavior. The
similarity ensures the transfer of the teacher’s not only
public experience, but also personal experience. In this
case, when interacting with the cadet, the teacher
transfers his or her individuality by realizing his / her
needs and personality, as well as forming appropriate
requirements and skills in the cadet.

The personality and role of the teacher are
reflected in his or her acts of conduct, but the advantage
of any of these stimulates the particular effect on the
personality of cadet. Here are two strategies for
interaction (Figure 1 and 2):
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Object -personality Obiect - activity Object - culture
Teacher Object Interaction Cadet
Figure 1. Objective aspect of pedagogical interaction
Subject personality Subject actrvity Subject culture
Teacher Subject Interaction Cadet

Figure 2. Subjective aspect of pedagogical interaction

The teacher becomes an object of identity by
offering his or her subjective examples to other people,
either deliberately or unintentional ly, first of all, to
those who are being taught, and putting himself/herself
in the place of others. If officer-teacher and teacher are
not referent for cadets, no matter how high their
personal and functional role-playing parameters are,
their influence will not have the necessary modifying
effect (6, p. 61-63).

The functional role of pedagogical interaction is
primarily aimed at changing the cognitive field of
cadets. In this case, the success of the cadets in
accordance with the appropriate ethical standards is
considered to be the benchmark for teacher success.
This type of interaction, teachers tend to adapt to
external standards of behavior.

As cadets in classrooms and groups work together,
the relationship develop among them. In social
psychology, these relationships are treated as
interpersonal relationships. This type of relationship is
the reciprocal relationship between the cadets during
joint activities and communication.

In modern science, there are two strategies of
interaction: cooperation and competition. Cooperative
interaction envisages the possible contribution of each
of its participants to the solution of a common problem.
Here, the means of bringing people together is what
happens in the course of a joint relationship. The
“density”, which is an important indicator of
cooperative interaction, is the degree of inclusion of all
process participants, determined by the value of their
participation. As for the other strategy of
interconnection - competition, its peculiarity is the
struggle for priority in the conflict in the most striking
way. Since there is an assumption that each conflict has
a negative value, a number of specific studies are not
accepted today. Interpersonal relationships arise when
cadets understand each other. This means that these
relationships are related to the direction, tendency,
expectation, stereotypes, etc. that they perceive and
value in each other.

Conclusions

Summarizing the abovementioned fact, wemay
conclude:

—the process of shaping the future officer's
personality depends on one hand, his psychological,
emotional, and cognitive systems, and on the other
hand, the level of training activities and reciprocal
relations;

— although a number of factors have been explored
in the formation of a future officer's personality, there
is, in fact, a disorganization in this area. Lack of
programs and technical means, especially in the
educational process, directly aimed at the formation of
personality complicates this work;

—there has been no systematic study of the
establishment of a mechanism of interaction through
the strengthening and clarification of the mechanism of
interaction, as well as the formation of personality in
the communication process and activities;

—studies have shown that although there are
different approaches to personality, they do not go
beyond their theoretical and  philosophical
explanations. Although psychological and pedagogical
theories underlie various factors in personality
formation, the weight of these factors remains
undefined and poses a number of methodological
difficulties;

— the functional role of the teacher's interaction
with the cadets is related to the objective conditions of
the pedagogical process and the control of the cadets'
performance. In this case, the personality of the teacher
goes beyond the boundaries of interaction.

The concept proposed in the study has a
significant impact on the development and enrichment
of pedagogical theory as well as the theory of
interaction as a whole.
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BO3MOXHOCTH DJIEKTPOHHOI'O KYPCA JIJISI OPTAHU3AIIMM CAMOCTOSTEJABHON
PABOTHI CTYJAEHTOB

@I'EOY BO "losoadcckuii 2ocyoapcmeennulil yrusepcumem'"

Ezowuna Haoedxcoa I'epmozenosna
KaHouodam neo. HayK, 0oyenm Kageopwl
UHOCMPAHHBIX S3bIKOG U IUHSEUCHUKU

’
Eodenee Anexceit Anexcanopoesuu

cmyoenm gakyrvmema mawunocmpoerus MC-32
Eoenesa Onvea IOpvesna

cmyoenmka gaxyrbmema mawurnocmpoenus MC-32

®I'EOY BO "Tlosonicckuii 2ocyoapcmeennuiii yuusepcumem”, 2. Howwap-Ona

AHHOTAIUA

B cTtarbe paccmaTpurBaeTcst BOIPOC 0 HEOOXOAMMOCTH OpTaHU3aI[MH MHTEHCUBHON CaMOCTOSITENILHOM paboThI
CTYZICHTOB B COOTBETCTBHHU C TPeOOBaHMAMH (DeAEpanbHOrO TOCYAapCTBEHHOIO 00pa30BaTENbHOIO CTaHAAPTA.
ABTOPBI MONIATAIOT, YTO A1 3P PEKTUBHOCTH JAHHOTO Ipoliecca By3aM HE0OX0auMO (GOpMHUPOBATH 3JIEKTPOHHYIO
00pa3oBaTeNbHYIO Cpely, Kyia JOJDKHBI BXOJUTh JICKTPOHHBIE KYPCHI TI0 PAa3IMYHBIM JUCHUILIMHAM. B craThe
MIPUBOMATCS TIPHIMEPHI paOdOTHI Ha AIIEKTPOHHOM Kypce 1o yueOHoM aucuurumnHe "MHOCTpaHHBIH S3BIK".

ABSTRACT

The article deals with the problem of organizing self-dependent work of students in accordance with the
requirements of the federal educational standard. The authors believe that to achieve this goal universities should
form the innovative electronic educational environment that will include numerous electronic courses on different
subjects. The article contains examples of the electronic course on the subject "Spoken English".

KiroueBble cjioBa: caMocTosiTelbHas paboTa, KIl04eBas KOMIETEHIH, JIEKTPOHHBIN Kypc, BCTPOCHHBIE

pecypchl, aHTTIMUCKUHN 3BIK

Key words: self-dependent work, key competence, electronic course, built-in resources, the English language

CamocrosTelbHas pa60Ta CTYACHTOB - 3TO BUI

yueOHOTO TpyAa, OCYILECTBISIEMBII 6e3
HEMOCPEACTBEHHOTO  BMENIATENbCTBA, HO  MOJ
PYKOBOJCTBOM TPEMOAABATENSA, a TaKXKe CpPEICTBO
BOBJICUEHUS]  CTYJEHTOB B  CaMOCTOATENBHYIO
MO3HABATENILHYIO JIEATENBHOCTb.

Hogeiii (benepanbHblIii rOCyapCTBEHHbBIN
00pa3oBaTeIbHBIN CTaHaapT olnpenenser

CaMOCTOSITENIbHYI0 pabOTy CTYIEHTOB KaK BaXKHBIN
3JIEMEHT BCEro Y4eOHOTO INpolecca, 3aHUMAIOLIUN 110
o0bemy He MeHee 50% ydeOHOH Harpy3KH MpH OYHOM
o0yuenun u Oomee 70% mpum 3a04HOH opme
o0yueHus. B xome opraHuzaumu camoCTOSTEIHHOMN

paboOTBl  CTYAEHTOB IpENojaBaTeleM PEIIaroTCs
CleAyouye 3a1aun:
yrIyOnsiTh,  pacIIUpsTh  NpodeccHoHaIbHbBIE

3HAHUS CTYIACHTOB M ()OPMHPOBATH Y HUX HWHTEpEC K
y4e0HO-TI03HABATEIbHON JeATETLHOCTH;

Y49UTh  CTYIEHTOB  OBJaJeBaTh
mpo1iecca Mo3HaHNS;

pa3BUBaThH y HUX CaMOCTOSATEIIFHOCTB,
OTBETCTBEHHOCTh, HHUIIATHBHOCTE;

pa3BUBAThH o0mne UHTEIUIEKTyaIbHbIE
CIOCOOHOCTH OyIyIIHMX CIEUAIICTOB.

Bea cucrema opraHM3alui  caMOCTOSITENBHOM
paboTBl CTYIEHTOB [OJDKHA OBITh HampaBiieHa Ha
pa3sBUTHE Y HUX CaMOCTOATENIBHOCTH KaK KIIOYEBOM
KOMIICTEHIINH;  CIIOCOOHOCTH K  MOCTOSTHHOMY

IpUeMaMHu

OOHOBJICHHIO CBOWX 3HAHWUIU B TCUCHHE BCEH TPYIOBOM
JeATeILHOCTH, UTO SIBJISIETCS 00S3aTEIbHBIM yCIIOBHEM
TIOBBIIIEHUsI YPOBHS ~KOHKYPEHTOCHOCOOHOCTH U
BOCTPEOOBAHHOCTH CIICIIHAINCTA HA PBIHKE TPY/a.

Ha COBPEMEHHOM JTamne OTKpPBUTUCH
JIOTIOJTHUTEIbHBIE BO3MOXHOCTH MJISI OpraHU3alluu
CaMOCTOSATENIbHONH PabOTBl  CTYASHTOB Oiaromaps
BHEIPEHHUIO B Y4eOHBI TMpolecc 3IEKTPOHHOTO
obpazoBaHusi W  pa3paboTKe  TpernojaaBaTeIsIMu
JJIEKTPOHHBIX KYPCOB IO Pa3HOOOPa3HBIM yueOHBIM
JUCUUIUTAHAM. Cranpmapt (®1rocC BO)
MIpeayCMaTpUBaET HaJlnaue WHHOBAIMOHHOM
9JIEKTPOHHOM 00pa3oBarenbHON cpenbl By3a. Takne
KypCBl JIOCTYIHBI CTyIEeHTaM 24 yaca B CyTKH CEMb
JTHEH B HEJIEITIO, COJIepP)KaT MHTEPAKTHBHBIC 3JIEMEHTHI,
YTO AeJaeT mporecc o0ydeHus 0oliee MHTEPECHBIM U
o0ecreunBaOT OTEPATHBHYIO OOpaTHYIO CBSI3b, HYTO
MOBBIMAET YP(PEKTUBHOCTH CAMOCTOSTEIBHON PabOThI
CTYAEHTOB.

B ®I'BOY BO "IloBomKCcKHiA TOCYIapCTBEHHBIN
TEXHOJIOTHYECKUH YHUBEPCUTET" aKTHBHO BHEIPSETCS
3JIEKTPOHHOE 00y4eHue cTyaeHToB. B cucteme Moodle
npenonasatenn [II'TY paspabareiBaoT 31€KTPOHHBIE
ydeOHbIe KypChl, KOTOpPBIE PEIIAIOT TaKue 3a/auu, KaKk
nepejada  CTyAeHTaM  y4eOHOW  MH(OpMaiuy;
3aKperuIeHHe U POBEPKa 3HAHWH C IIOMOIIBIO TECTOB;
B3aUMOJICHCTBUE CTYAEHTOB MEXIy Cco00if H ¢
MIPEroAaBaTeIeM IOCPEACTBOM (OpyMOB M HaTOB;



