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Cynacumon moe&nap — BO3BBIIICHHE, TOPHOE BO3BBIIIE-
Hue. TepMHUH cynamoz 03Ha4aeT CBEPXy POBHYIO MU
HEMHOTO PEeOpPHUCTYIO, CpEe3aHHHYIO IO OOKaM HPAMYIO
OTZICNIBHYIO TOPY, XOJIM, BO3BBILICHHE.

B 3axioueHre MOXKHO CKa3arb, YTO B OPOHUMUH
IOxnoro V3beknucrana apaOCKUX OPOHHMOB HE
BCTpeyaercst. MOXKHO BUIIETb, 4TO apaOCKHe CJIoBa Cy-
IIECTBYIOIIME B COCTaBE OPOHMMOB CBOWCTBEHHBIC
peur MECTHOTO HaceJeHHWs, 00pa30BaHbl COTIJIACHO
3aKOHaM y30€KCKO H IEPCUICKO-TAKUKCKOTO S3BIKOB.
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Cratbs IMOCBAIICHA POJIM YUUTEISA B UHKIIFO3UBHOM O6pa3OBaHI/II/I, rac OOBSCHAIOTCS noaxoJ U OTHOIICHUC

YUUTENS, a TAKKE BIMSHUE CO3AAHHBIX UM YCIOBUIL.
PE3IOME

Hnxiro3uBHOE O6paSOBaHI/I€ —10CTaTO4YHO rubkas cucrema. OHa OCHOBaHa Ha TOM, YTO BCC ACTU Pa3HBIC,

YTO OHHU HE JIOJDKHBI OTBEUYATh JKECTKHM TPEOOBAHUAM M CTAHIApTaM, HO IPH 3TOM BCEe MOTYT yuuThes. [lenaro-
THYECKUE pAOOTHHKH 00pa30BaTEIEHOTO YUPESKICHUS JOKHBI 3HATH OCHOBBI KOPPEKIIMOHHOM ITeJAarOTHKH U CTIe-
[[UAJILHON TICHUXOJIOTHH, UIMETh YETKOE MPEACTABICHHE 00 0COOCHHOCTSIX MCUXO(PU3NUISCKOT0 PAa3BUTHS JAETEH ¢
OTPaHUYCHHBIMHU BO3MOXKHOCTSIMH 30POBBSI, 0 METOANKAX U TEXHOJIOTHSIX OpraHn3allui 00pa30BaTeIFHOTO H pe-
AOMIMTAIMOHHOTO MpOoIlecca TaKuX JAeTeil. IHKITI03UBHOE 00pa3oBaHue caMo Mo cebe OpraHu30BaTh HEBO3MOKHO.
DTOT MpoIiecc CBsI3aH C U3MEHEHUSIMU Ha IEHHOCTHOM, HPABCTBEHHOM YpOBHE. i pa3BUTHS WHKIIO3UBHOTO
moJxo1a B odmeM o0pa3oBaHIH HEOOX0qMMa pa3paboTka o0IIereJarormuecKiuX TEXHOIOT U, MoJIeIeii pa3BuBa-
IOIIETO YPOKa, TEXHOJIOTHI MOIIEPKKH U JETCKOTO COTPYAHUYECTBA, BOBJICUCHHUS POJUTEINEH B TIe1arOrHuIeCKHi

nporecc.
ABSTRACT.

The article discusses the teacher’s role in inclusive education, where approach, attitude, and conditions cre-

ated by her is widely explained.

Key words: to formulate inclusion in society, inclusive education, specific learning difficulties.
KiroueBble ciioBa: (pOpMUPOBAHHE MHKIFO3UBHOTO OOIECTBA, MHKIKO3UBHOE 00pa30BaHHE, KOHKPETHBIC

TPYIHOCTH B OOyUYEeHHUHU.

Introduction:

Benefits of inclusive education include an oppor-
tunity for special-needs students to learn team works
kills while heightening their sense of belonging in the
school community. This article reviews some of the
barriers to the development of successful inclusive ed-
ucation and suggests that one way of overcoming these
difficulties is to reconsider the roles and responsibilities
of parents and school teachers in inclusive education
and also provides some suggestions to be acted out
well.

Every child has the right to education. That in-
cludes children with disabilities. An inclusive educa-
tion system is one that accommodates all students what-
ever their abilities or requirements, and at all levels —
pre-school, primary, secondary, tertiary, vocational and
life-long learning. The two statements ‘All children
have an entitlement to education’ and ‘All children

have the capacity to make progress’ are easy ones to
make and to secure agreement on. But while these fun-
damental beliefs are common, the building blocks that
create our educational landscapes — policies, infrastruc-
ture, teaching practices, societal values and resources —
often mean that fully achieving such aspirations can be
at best challenging and in the worst cases, almost im-
possible. Inclusion in society and education is affected
by many factors, both externally from the environment
and internally from our attitudes and beliefs. What hap-
pens in the classroom is just as important as what hap-
pens outside.

Current definitions of education ‘quality’ tend to
focus on literacy and numeracy, and while this is im-
portant — both in itself and as a way to access other
learning — it is a narrow definition of quality and fails
to look at what education is for in a broader sense. If
education is also about social justice and citizenship, a
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classroom practice that promotes gender equality is
also critical, not least because the messages communi-
cated in the classroom about what girls and boys can do
and be is likely to have an impact on subject choice,
progression and life chances. Inequalities between girls
and boys affect their educational opportunities and out-
comes at every level. While some issues such as lack of
schools or poorly skilled teachers affect all children’s
learning in a given context, other barriers to education
apply specifically to girls. Traditional expectations
around girls’ choices and behavior can determine
whether they get access to the classroom in the first
place, limit the time they have available for learning,
and undermine the confidence they have in certain sub-
jects and the degree to which they participate in lessons.
Discriminatory gender norms also influence the per-
ceived value of girls’ education in those around them.
This can ultimately shape and determine their future as-
pirations and opportunities. Turkey has a particular set
of education challenges for girls. On the surface, gender
parity has been achieved. (1) April 2019 is the 25th an-
niversary of the Salamanca Statement on Special Edu-
cational Needs Education published by UNESCO.
Signed by 92 countries, the Salamanca Statement was
recognized as a significant milestone in moving to-
wards more inclusive education, providing a frame-
work for how to make progress in terms of policy and
practice. (5) The statement advocated that mainstream
schools which adopt an inclusive approach are ‘the
most effective means of combatting discriminating at-
titudes, building an inclusive society and achieving ed-
ucation for all’. Inclusive education, the idea of all chil-
dren being educated together in a unified educational
system regardless of any differences between them,
was originally concerned with the inclusion of learners
with disabilities, many of whom had historically been
excluded from mainstream schools. The study outlines
the most important forms of support that are available
to every school: children supporting children, teachers
supporting teachers, parents becoming partners in the
education of their children and communities supporting
their local schools. The aspects of this support are de-
scribed as: school leadership (supporting teachers to
apply new knowledge and skills), continued profes-
sional learning for teachers (peer-to-peer learning), ef-
fective practice (differentiated teaching and learning)
and developing an inclusive school culture (actively en-
gaging children, parents and communities). The teacher
needs assessment that every teacher needs to learn
about various disabilities and how to best teach and
support children with different disabilities with a posi-
tive approach. This can be achieved by embedding dis-
ability-inclusive pedagogy, child rights, equity and
equality throughout all pre-service and in-service mod-
ules rather than simply covering these issues as
standalone courses, while also establishing partnerships
with community-based rehabilitation initiatives and
disabled persons’ organizations. As teachers we know
that good communication is vital for successful learn-
ing, so it is not surprising that this is a worry for English
language teachers across the world. Communication
skills help children to understand and explain the world
around them, share their ideas and feelings and make
friends. Good language skills enable a child to reason
and learn. They also help to develop a sense of self and

the feeling of belonging to a group or community. If we
discover that there is a learner with speech and lan-
guage difficulties in our class, we might wonder how to
help them to get the most from our lessons. By under-
standing the different kinds of speech and language im-
pairment and knowing some useful teaching strategies
we can really make a difference to these learners and
help them to experience enjoyable and successful learn-
ing. Speech and language impairment varies from per-
son to person and can range from mild to severe. A
learner may have difficulty with speaking, ‘expressive
language’ or understanding, ‘receptive language’. They
may have problems expressing feelings and interacting
with others. This can cause low self-esteem and frustra-
tion, and may lead to behavior problems in the class. As
speech and language problems are not always obvious,
we have to think about what lies behind the behavior
and the need the learner may be trying to express.

Most children with speech or language impair-
ment are of average intelligence, but may have other
specific learning difficulties such as dyslexia, dys-
praxia or ADHD. Speech and language impairment is
sometimes linked with conditions such as hearing loss,
Down syndrome, cerebral palsy or autism. Chronic ear
infections may also be a cause. Some learners have dif-
ficulty with both languages input and output and need
to be taught the communication skills that other learn-
ers learn automatically. Some learners have problems
with the muscular movements needed to form words.
They may have trouble producing certain sounds and
simply leave them out, or substitute one sound for an-
other. This can make them difficult to understand and
result in delayed or unclear speech.

Expressive language difficulties can also affect the
ability to put words in the right order in a sentence and
tell stories with the events in the right sequence. Their
speech can be jumbled up and hard to understand.
Sometimes the learner will use inappropriate grammat-
ical structures and their speech may sound immature for
their age. They may also have trouble with learning and
accessing vocabulary. These problems occur in their
own language and will also appear when learning Eng-
lish. Having trouble explaining and describing things
makes it hard to join in class discussions. Some learners
have problems with the way they hear and process lan-
guage. This can impact on the ability to understand
what others are saying and respond appropriately.
Learners with hearing impairment have a physical bar-
rier to understanding speech, but there are can also be
‘pragmatic language’ difficulties where, although the
learner can hear what is being said, they do not under-
stand the meaning. They may not know how to use so-
cial language and lack an intuitive understanding of so-
cial cues and conventions. There can also be problems
understanding ‘figurative language’, which includes
the use of irony, humour and metaphor. This can lead
to a tendency to take things too literally. A learner with
receptive language difficulties may have trouble in one
or more of these areas.

Learning is a social process and learners can de-
velop greater knowledge and skills when working with
others than they can on their own. There is therefore an
increasing appreciation and promotion of the use of
paired and group work. Being a member of a class com-
munity requires the ability to listen, understand, speak
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clearly, respond appropriately, express thoughts coher-
ently, play and work cooperatively and empathize.
Learning in a social context presents challenges for pu-
pils with problems in the area of communication and
interaction. The range of difficulties is wide and in-
cludes pupils with speech and language difficulties,
specific learning difficulties such as dyslexia and dys-
praxia, hearing impairment, those who are on the autis-
tic spectrum, and those with moderate, severe or pro-
found learning difficulties. Brandon contends that over-
coming speech, language and communication barriers
to learning is recognized as crucial to enabling children
to access the whole curriculum. Language and commu-
nication allow the learner to participate in various ac-
tivities, for example, in cooperative learning groups
and discussions. (2) Curriculum are valid for teaching
students with disabilities. Nonetheless, language in-
struction to students with disabilities is more successful
and effective when the following principles, which
should be the basis of all teaching but which are espe-
cially important for teaching students with disabilities,
are applied:

* Create a language-rich environment.

*Adjust teaching to the individual pace of each stu-
dent.

« Offer success-oriented activities to the student.

* Plan instruction so as to include experiential ac-
tivities.

* Break down the learning assignments into sub-
tasks, in keeping with the student’s needs.

* Vary activities within the lesson and from one
lesson to another.

* Provide extensive drilling, memorization and
repetition of the learning material.

* Include many visual and tactile aids, such as pic-
tures and objects while teaching.

Students with disabilities commonly share learn-
ing difficulties, such as learning how to read and or
write, processing information quickly and efficiently,
as well as kinesthetic, emotional and social difficulties
that can affect their learning. The assumption is that in
spite of their difficulties in various learning domains —
comprehension, abstract thinking, memory, retrieval,
attention and concentration, as well as motivation for
learning — these students need to acquire knowledge
and skills in the English language and are capable of
doing so. Students with learning disabilities should be
expected to meet the standards of the English Curricu-
lum. They have been diagnosed by a psychologist or an
educational specialist and their abilities and specific ar-
eas of disability have been identified. Recommenda-
tions for modifications and required instruction have
been made. It is vital that the English teacher read the
diagnosis and recommendations and apply them when
teaching. It is strongly recommended that English
teachers of students with learning disabilities, whether
in an integrated or a separate class, receive appropriate
training in order to be qualified to teach this student
population. It is likewise recommended that the English
teacher in a regular class consult with the special edu-
cation teacher in the school or with another professional
when designing the program of studies for this student
population. These students require individual language
programs. Language abilities must be assessed by a

speech therapist. Teachers should be aware of difficul-
ties that might arise in tasks requiring social interaction,
such as role play, group or pair discussions and activi-
ties involving expression of feelings. Difficulties may
arise when such students are required to establish eye
contact with the speaker (the teacher or another student)
and in assignments requiring oral presentation, identi-
fication of the writer’s or reader’s opinion, stance and
emotions. However, in teaching English, the English
teacher has to benefit from support: the parents’, the
supporting teacher’s and even the school psycholo-
gist’s. There are certain strategies that an English
teacher has to take into account. For instance, the lesson
should be planned according to the following criteria:

e the teaching material should be catchy and at-
tractive

e the teacher should plan extra working time
with the child

o the teacher along with the inclusive education
specialist should draw up an individual study plan

e The atmosphere should be pleasant as children
feel uncomfortable working under pressure, in stressful
situations or in a boring activity.

Foreign language teachers who work in an inclu-
sive classroom may have additional problems due to in-
sufficient training and qualifications in working with
exceptional children. The teachers also need to be open-
minded towards working in inclusive classrooms, and
willing to adapt teaching materials and methods to meet
the needs of students with disabilities or difficulties.
Teachers who teach students with foreign language
learning difficulties are faced with numerous chal-
lenges. Ganschow and Schneider state that training and
education for foreign language teachers usually pre-
pares them for the “ideal learner” who is expected to
master language skills (pronunciation, reading, writing,
speaking and listening) through exposure and practice.
(3) They point out the need for additional training in
meeting the needs of students with special needs. For-
eign language teachers should learn to determine the
most beneficial accommodations for their students, and
to identify students at risk of developing a foreign lan-
guage learning disability as early as possible. Class-
room conversations, discussions and the medium of in-
struction used in teaching and learning do not exclude
learners in special needs receiving their education in
special or inclusive schools. Sometimes it may be dif-
ficult for teachers and nondisabled learners to interact
with learners in special needs due to the fact that the
latter might feel uncomfortable or be neglected by their
teachers and fellow learners. At times they may not be
able to participate in classroom conversations due to
their being handicapped through language. Collabora-
tive partnerships must be built with the family support-
ing a student with disability to maximize opportunities
and learning outcomes for the student. It is important to
develop respectful relations with students and their
families to foster an appreciative view of the student’s
strengths, needs and interests and promote an atmos-
phere of mutual respect. Students have differing social
and emotional strengths, rates and styles of learning,
talents and capacities. Rather than focusing on just their
disability, consider what are the qualities that make the
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student with disability an individual person. The stu-
dent’s family will have a wealth of knowledge about
the child and the disability. Effective teachers build stu-
dents’ skills to work cooperatively and with greater re-
sponsibility and independence for their own learning.
They create learning tasks that are grounded in year
level curriculum and activate or scaffold for back-
ground experiences in ways that are engaging and sup-
port growth.

A student has great difficulty with handwriting
due to poor fine motor control. She is encouraged to
practice and develop her handwriting skills at specific
times. However, when the focus is on her understand-
ing, knowledge or creativity she types or uses speech to
text technology for her responses. This allows free-flow
of all of her thoughts and understanding to be shared,
without being impacted by her motor capability. trainee
teachers and experienced teachers need to learn about
the concept of inclusive education, but then also need
plenty of opportunities to both observe and implement
the theories in practice, ideally with support from expe-
rienced colleagues or mentors. They need to be facili-
tated to reflect on how their practices relate to educa-
tional theory, and how they can turn theoretically good
ideas into sound practice. Practice-based teacher train-
ing needs to be relevant to the local context and culture,
and needs to be a well-managed process so that teach-
ers’/trainee teachers are not overwhelmed. The split be-
tween theory and practice needs to be well-balanced.
Too much theoretical and too little practice-based
learning can leave teachers ill-prepared for the real-life
challenges they will face in class. Equally, however, if
there is very little theory-based learning, teachers can
miss out on vital opportunities to learn from wider
sources of information, and to learn how to be more re-

flective and analytical practitioners. Teachers have di-
rect interaction with students and play a critical role in
determining students’ experiences in the classroom on
a daily basis. Special attention must be paid to ensure
that classroom teachers have the skills and support
needed to provide quality education to children with di-
verse learning needs. This requires the collaboration of
classroom teachers, key teachers, school principals, ed-
ucation officers and policy makers. It is often argued
that a lack of knowledge on the part of classroom teach-
ers, attribute to a lack of training, is the main barriers to
inclusion. Inclusion involves the use of support, the
ways in which teachers respond to individual differ-
ences during whole class teaching, the choices they
make about group work and they utilize specialist
knowledge. (4) the teaching material should be catchy
ae the curriculum
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HAILIMOHAJIBHO-KYJIbTYPHBIE OCOBEHHOCTHU PYCCKOI'O U AHIJIMACKOI'O
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AHHOTAIUA.

HaHHaﬂ CTaThs MOCBAIICHA COITOCTABJICHUIO HAIIMOHAJIbHO-KYJIbTYPHBIX 0COOEHHOCTEM KOMMYHUKATHBHOT'O

IIOBCACHUA.

Iens paGOTHI — BBISIBUTH YE€PTHI CXOJICTBA U PA3TUYHI KOMMYHHKATHBHOT'O TIOBEICHUSI PYCCKUX U aHTIIMYaH,
MPEJCTaBUTh UX HA OCHOBE HaMOOJIEe APKUX CUTYaTUBHBIX IPHMEPOB.

PesynbTaTom npojieaHHo#i paboThI SBJISETCS COMOCTABUTEIBHBIN aHATN3 TOMHHAHTHBIX 0COOEHHOCTEH BEp-
0abHON KOMMYHHUKAITUH Y MIPEICTABUTENEH PYCCKO- H aHTJI0A3BIYHOTO JIMHTBOKYIBTYPHBIX COOOIIECTB.

ABSTRACT.

This article is dedicated to the comparison of national-cultural peculiarities of communicative behavior. The

scientific purpose of the work is to identify the similarities and differences in the communicative behavior of
Russians and Englishmen and to give bright examples. The result of the article is a comparative analysis of the
dominant features of verbal communication among representatives of Russian and English linguocultural commu-
nities.

KuroueBble cioBa: KOMMYHUKATUBHOC TTOBCICHUC, Bep6aJ'IBHa$[ KOMMYHUKAIIWA, HOPMATUBHOC KOMMYHU-
KaTHUBHOC IMMOBEACHUEC, KOMMYHUKATHUBHAA KaTCrOpHUs.

Key words: communicative behavior, verbal communication, standardized communicative behavior, com-
municative category.
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