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ABSTRACT. 

This article is about the methods of developing learners’ communicative skills in English by group work. 

АННОТАЦИЯ. 

Данная статья рассматривает методы развития коммуникативной речи, в обучение английского языка, 

на основах работы с малыми группами.  
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First of all, choosing the method depends on the 

goal, characteristic, age, and contents of the lesson. The 

English teacher may choose from a wide range of meth-

ods such as conversation, presentation, re-telling, trans-

lation, etc. an EL teacher might also consider selecting 

from this range of methods. Both teachers and students 

try to be active during the lesson equally in modern 

teaching. Speaking, knowing, teaching and learning 

any subjects is acknowledged as a psychological moti-

vation. Psychology is exactly searched the souls of 

teachers and students. The role of teacher and student 

in activities is learned by psychological theory. Thus, 

every teacher in teaching intents a few aims. There is 

no single learning approach or style that works for eve-

ryone. The important characteristics such as patience, 

humor, stamina, reliability and good communication 

skills are needed from teachers. 

For the 1-2 class learners at school the EL is pre-

sented, practiced and learned through speaking and lis-

tening. For these learners’ effective classroom strate-

gies are traditionally involved as using plays, songs, 

rhymes and stories with repeated language structures. 

One way to capture young children under 7-8 years’ at-

tention and keep them engaged activities with lots of 

brightly colored visuals toys, puppets or objects to 

match the stories that a teacher tells or songs that a 

teacher sings. These can also help make the language 

comprehensible and can be used for follow-up activi-

ties, such as retelling stories or guessing games. Listen-

ing and drawing the pictures (animals) is a very effec-

tive method for teaching young children in the English 

classrooms. It is successful to move smoothly from one 

activity to another; one activity can be only for 5-10 

minutes. 

The goal of all early language education (1-4 

form) should be to hook pupils when they are young 

and them interested in learning English for the rest of 

their lives .So the goals of English instruction for young 

learners should be to:1) make children feel competent 

and confident while learning English ;2) provide a safe 

,entertaining, and educational environment: 3) create 

basis for life-long learning English. Communicative 

language teaching and learning (CLT/ CLL) can be in-

terpreted in many different ways and used to describe a 

wide variety of classroom procedures because it refers 

to diverse set of rather general and uncontroversial 

principals. We sum principals pointed by J.C.Richards 

and basic characteristics of this approach. 

Communicative approach is dominant one in 

teaching L 2 and FL instruction and it emphasizes that 

language is best learned by using the communicative 

meaning , rather than focusing on explicit learning 

grammar and vocabulary ,especially at schools. Alt-

hough speaking is totally natural, speaking in a lan-

guage other than our own is anything but simple. Spo-

ken language and written language differ in many sig-

nificant ways. students need many of the critical 

thinking skills as emphasized in the three areas to be 

come proficient users of English. Critical thinking is an 

ongoing process in which all language learners must en-

gage, regardless of their language proficiency levels. 

Critical thinking involves the use of information, expe-

rience, and world knowledge in ways which allow L2 

learners to seek alternatives, make inferences, pose 

questions, and solve problems, there by signaling un-

derstanding in a variety of complex ways. 

The following types of learning are associated 

with the Communicative Approach: 

1. Interactive Learning: this concept goes right to 

the heart of communication itself, stressing the dual 

roles of “receiver “and “sender “in any communicative 

situation. Learning through interaction is proposed as 

alternative to learning through repetition and habit for-

mation. Interaction and negotiation of meaning are seen 

as central of learning through tasks that require atten-

tion to meaning, transfer of information, and pushed 
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output. The concept of interactive learning entails to be 

a lot of pair and group work in the classroom, as well 

as genuine language input from the “real world “for 

meaningful communication. 

2. Learner-centered Learning: This kind of in-

struction involves the giving over of some “power” in 

the language learning process to the learners them-

selves. It also strives to allow for personal creativity 

and input from the learners, as well as taking into ac-

count their learning needs and objectives. Learners-

centered curricula are designed by considering the 

needs and interests of, and process-oriented syllabuses 

which center on procedures tasks and content. 

3. Cooperative/ Collaborative Learning essen-

tially involves students learning from each other in 

groups. It has been comprised as a way of encouraging 

communicative instruction in the classroom and is seen 

as a stretch of the procedures of CLT. It is viewed as a 

learner centered approach offering the advantages over 

teacher- fronted classroom methods, fostered competi-

tion rather than cooperation and favored majority of 

students. The concept of this type of learning stresses 

the “team” like natures of the classroom emphasizes co-

operation as opposed to competition learners share in-

formation and try to achieve their learners in a group. 

Within this approach teacher teach students collabora-

tive or social skills so that they can work together more 

effectively. 

4. Content-based learning as an instruction in 

which teaching is arranged around the content of infor-

mation that students will acquire. It joins language 

learning to content/subject matter and engages them 

both concurrently. Special information provides natural 

content for language instruction. Language is seen as a 

tool or medium for acquiring knowledge about other 

things, instantly proving its usefulness. An important 

factor in this kind of learning is that the content itself 

determines what language items need to be mastered, 

not the other way around. When learners study math or 

science using English as the medium, they are more in-

trinsically motivated to learn more of the language. 

5. Task –based Learning: This type of learning 

proposes tasks as useful vehicles and instruction in 

FLT. This concept equates the idea of a “learning task” 

to a language learning technique in itself. This could be 

a problem solving activity or a project, but the task 

should have a clear objective, appropriate content, a 

working/application procedure, and a set range of out-

comes. As learners work to complete a task, they have 

abundant opportunity to interact. during interaction 

they facilitate language acquisition, they get to listen to 

the language which may be beyond their present ability, 

but which may be assimilated into their knowledge of 

the target language for use at a later time. 

As with content-based instruction, a task - based 

approach aims to provide learners with a natural con-

tent for language use. The methods which are used at 

college; analysis and reading the specialized texts, 

working with terms, problem-solving, clustering, 

grouping, matching. The most noticeable characteris-

tics of the modern societies are growth and advance-

ment in educational systems at speed. The outcome of 

this growth is changing the focus of educational sys-

tems from teachers to learners. In this forever changing 

world, people who can use abundant data in generating 

new ideas are favored above those who lack the ability 

to absorb information to create new ideas to solve prob-

lems. Therefore, the need for equipping learners with 

right thinking tools is urgent. It is imperative that peo-

ple and especially students arrive equipped with the 

skills to question various points of view while main-

taining respect for different opinions. Thinking abilities 

can be assumed as the most noticeable and effective el-

ement in an educational system. Critical thinking is not 

typically an intrinsic part of instruction at any level. 

The goal of critical thinking is providing an environ-

ment where students construct their own knowledge 

and take the responsibility for their own learning. 

Though writing-based activities can be great exercise 

for mind to develop reasoning skills, it is very im-

portant to develop learners critical thinking skills 

through various communicative activities. Word-prob-

lem activity can be built around almost any theme. Ac-

cording to L.V. Golish as matching, problem solving, 

grouping or group work can give some opportunities 

for being active by competing to each other in teaching 

process. So I think it will also be helpful for learners to 

get or learn the language, besides it also develops the 

learners’ knowledge on culture , upbringing, politeness, 

communicative skills as well as because while working 

in small groups learners should follow these rules: 

firstly they should listen to each other with great pa-

tience, every participant should be active and work on 

the task together with all group members, every one in 

group must help to someone who needs a help(if some-

thing is not clear) and every one should participate in 

evaluating process by giving or supporting his or hers 

own ideas. When you divide your learners into small 

groups it is also possible to choose the leader of the 

group, adviser, lecturer, and secretary who writes or 

makes notes everybody’s words or ideas devoted to the 

task. So when it is already decided that you will pass 

your lesson by using group work you should take into 

consideration that the seats of the learners should be in 

circle they should sit face to face to each other in order 

to see and listen to each other attentively. Every one 

should freely act or walk not disturbing another small 

group. Though there is some noise in using group work 

while discussing and sharing ideas with each other I re-

ally find it very useful and use during my classes. 
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АННОТАЦИЯ. 

В статье выявляется национальный характера фразеологии, её неповторимость в каждом языке, не 

исключающей, однако же, явных и многочисленных сходств, имеющих существенное значение не только 

для самой фразеологии, но и для общей и частной культурологии во французском и русском языках. Ма-

териалом исследования послужили фразеологические единицы русского и французского языков, содержа-

щие компонент со значением цвета (белый, чёрный, красный). Исследование проводилось в синхронно-

сопоставительном плане на материале фразеологических оборотов двух языков, которые отмечены суще-

ственными различиями как собственно языковой, так и культурно-исторической природы. 

ABSTRACT. 

The article reveals the national character of phraseology, its uniqueness in every language, nevertheless com-

prising obvious and numerous similarities that are essential not only for phraseology itself but also for general and 

particular culture studies in French and Russian languages. The research material was presented by phraseological 

units of the Russian, French and Ossetian languages , containing a component of a color signification (white, black, 

red). The study was conducted in a synchronous and comparative way based on the material of the phraseological 

locutions of the three languages, that are marked by significant differences of both actual linguistic and cultural-

historical nature. 

Ключевые слова: фразеология; фразеологический оборот; семантическая структура; схождения и 

различия; культурология; лингвокультура; окружающий мир.  
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Задачей данной статьи является изучение фра-

зеологических образований с триадой (белый, чёр-

ный, красный) цветообозначений французского 

языка в их проекции на те формально-смысловые 

аналоги, которые существуют в русской лингво-

культуре. Особое внимание обращается на рассмот-

рение процессов моделирования окружающего 

мира при помощи фразеообразований. 

Известно, что основателем особого направле-

ния, согласно которому язык формирует у каждого 

народа своё особое видение мира, является В. Гум-

больдт. Неогумбольдтианцы, развивая идеи В. Гум-

больдта, утверждали, что языки, различающиеся по 

словарному составу и грамматическому строю, яв-

ляют собой своеобразный образ картины мира, сле-

пок с мировоззрения говорящего на каком-либо 

языке народа. Любой язык – это процесс вербализа-

ции мира, осуществляемый тем или иным этниче-

ским коллективом, говорящим на этом языке. Раз-

деляя это теоретическое положение, а также ряд 

других: 1) язык – это форма человеческого созна-

ния, 2) язык – это непременное условие формирова-

ния и существования человеческого общества, его 

культуры и истории, хотелось бы, однако, отне-

стись с известной долей сомнения к тому, что язык 

является творцом действительности. Нет ли в этом 

утверждении явного преувеличения? Более рацио-

нальным видится мнение Б.А. Серебренникова, 

убеждённого в том, что язык является производным 

от коллективного сознания и действительности [13, 

с. 115]. Если воспринимать действительность, как 

это предлагает известный логик A.A. Уёмов, в виде 

мира вещей, их свойств и отношений (а в мир вещей 

включается и сам человек) [14], тогда тем более 

очевидной станет идея преувеличения, которая 

была только что отмечена. Язык не творит действи-

тельность – она объективна: он её отражает, по-

знаёт, служит способом её моделирования коллек-

тивным сознанием. Сопоставительное изучение 

фразеологии допустимо строить на нескольких ос-

нованиях: 1) лексико-семантических, выявляющих 

лексический состав фразеологизмов и позволяю-

щих вскрыть смысловое наполнение её единиц, 2) 

функционально-стилистических, определяющих 

сферу употребления фразеологических оборотов, 

3) структурно-синтаксических, высвечивающих 

синтаксическое построение фразеологических об-

разований. Нет, очевидно, сомнений в том, что са-

мыми существенными параметрами оказываются 

первые два, которые и послужат основным ориен-

тиром при описании конкретного материала. Из 

всех общеизвестных ныне понятий, принятых в 

изучении межъязыкового аспекта фразеологии – 

соответствия, подобия, аналоги, адекваты, парал-

лели – мы выбираем в качестве наиболее нейтраль-

ного и обобщённого – понятие фразеологических 

параллелей, так как оно соотносится с остальными 

как целое и его части.  

Французский и русский языки демонстрируют 

удивительную картину фразеологических совпаде-

ний, когда не только образ, но и лексическое напол-

нение и даже синтаксические структуры фразеоло-

гических речений максимально сближены или же 


